Exam Overview 

The European History Exam was among the first AP Exams introduced in 1956; that year, 59 students took the European History Exam. Forty-five years later, in 2001, 65,776 students took the exam, with 66.8 percent earning an AP grade of 3 or higher. 

Exam Content
Exam Format
Multiple-Choice Questions
Free-Response Questions
Chief Faculty Consultant's Q&A 

Exam Content
The European History Exam tests knowledge of topics included in a full-year introductory college course in European history from c. 1450 to the present. Questions on intellectual-cultural, political-diplomatic, and social-economic history form the basis for the exam. 

Approximately half of the multiple-choice questions cover the period from 1450 to the French Revolution and Napoleonic era, and half cover the period from the French Revolution and Napoleonic era to the present. Twenty to 30 percent of questions focus on cultural and intellectual themes, 30 to 40 percent on political and diplomatic themes, and 30 to 40 percent on social and economic themes. Many questions draw on knowledge of more than one chronological period or theme. 

Exam Format
The exam is three hours and five minutes long. In Section I, students are given 55 minutes to answer 80 multiple-choice questions; in Section II, they are given a 45-minute exercise in the use of historical evidence (the document-based question or DBQ) and two 35-minute thematic essay questions chosen from several offered. There is a 15-minute reading period at the beginning of Section II. 



		% of Grade
	Number of Questions
	Time Allotted
	Reading Period

	Section I
	50

	80

	55 minutes

	
	Section II
	50

			15 minutes


	Part A
		1 Essay

	45 minutes

	
	Part B
		1 Essay

	35 minutes

	
	Part C
		1 Essay

	35 minutes
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	Core-Scoring Guide for the Document-Based Question 

As of 2000, the document-based question (DBQ) is scored using the "core-scoring" method. AP European History readers and ETS staff have been working together to improve and ensure scoring consistency for the DBQ. As part of these ongoing efforts, studies were conducted in 1998 and 1999 using a method called core-scoring. The core score is the number of points awarded, from 1 to 6, for basic competence in the skills identified in the current rubric-those historical skills that the AP European History Development Committee and the readers deem appropriate. If a core score of 6 is achieved, a student may earn expanded score points-0 to 3-from the expanded core area for excelling in any of the skills. A student must earn 6 points in the basic core area before earning points in the expanded core area. Both the 1998 and 1999 studies showed that when the core-scoring method was used there was significant improvement in reader agreement. The readers who participated in both studies agreed that the core-scoring method was fairer to the students, a finding confirmed by results of the studies. 
	

	
	
	
	

	Exam Tips: European History 

	[image: image6.png]iy

o )3




[image: image7.png]



[image: image8.png]



[image: image9.png]



[image: image10.png]



[image: image11.png]




	[image: image12.png]



	Teach the meanings of the important directive words that appear in a free-response question. 

For students to write effective answers to free-response questions, they must understand clearly the meanings of words, such as the following, that tell them how to present the material: 

· Analyze. Determine their component parts; examine their nature and relationship. "Analyze the social and technological changes that took place in European warfare between 1789 and 1871." 

· Assess/Evaluate. Judge the value or character of something; appraise; evaluate the positive points and the negative ones; give an opinion regarding the value of; discuss the advantages and disadvantages of. "'Luther was both a revolutionary and a conservative.' Evaluate this statement with respect to Luther's responses to the political and social questions of his day." 

· Compare. Examine for the purpose of noting similarities and differences. "Compare the rise of power of fascism in Italy and Germany." 

· Contrast. Examine in order to show dissimilarities or points of difference. "Contrast the ways in which European skilled artisans of the mid-18th century and European factory workers of the late 19th century differed in their work behavior and in their attitudes toward work." 

· Describe. Give an account of; tell about; give a word picture of. "Describe the steps taken between 1832 and 1918 to extend the suffrage in England. What groups and what movements contributed to the extension of the vote?" 

· Discuss. Talk over; write about; consider or examine by argument or from various points of view; debate; present different sides of. "Discuss the extent to which 19th-century Romanticism was or was not a conservative cultural and intellectual movement." 

· Explain. Make clear or plain; make clear the causes or reasons for; make known in detail; tell the meaning of. "Explain how economic, political, and religious factors promoted explorations from about 1450 to about 1525." 

One way to teach students how to approach the DBQ is to look at the most common errors in student responses, such as these: 

· simply paraphrasing or summarizing the documents 

· failure to answer the question that is being asked 

· failure to analyze documents or determine their significance 

· failure to demonstrate that independent thought has gone into the essay 

Make sure that your students know how to do what is asked of them in the question. Instruct them to: 

· Read the directions and the question carefully. 

· Evaluate the points of view of the sources and authors. 

· Exercise critical judgment. 
	

	
	
	
	

	European History: Point of View on the DBQ 
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	Point of View on the Document-Based Question (DBQ) 

Why is Point of View (POV) important?
How can students demonstrate awareness of POV?
Is this emphasis on POV new?
Why is Point of View (POV) important?
The crucial skill teachers and readers are looking for in a student's approach to documents is the awareness that documents are not statements of facts, but descriptions, interpretations, or opinions of events and developments made by particular people in particular places at particular times, and often for specific reasons. Too often, students write essays in which they take the documents at face value. Instead, students should be applying critical thinking skills to documents, evaluating whether they are likely to be accurate and complete, and in what ways the author of the document may be revealing bias. 

How can students demonstrate awareness of POV?
The readers of the 2000 AP European History DBQs looked for POV in five distinct ways. The following examples refer to the 2000 DBQ on the purposes served by European rituals and festivals. 

Attribution: 
This is the minimal approach to POV. When students cite the authors of the documents by name or position, they are indicating that they understand that this is a particular person's expression rather than a statement of fact. Students need to provide consistent attribution throughout their essays, meaning all or most documents should be attributed. Attribution means using the name of the author of a document or something about the author given in the document. 

Examples of attribution are: 
"John Taylor, an English writer, said..."
"A Dominican monk in Florence described..." 

Authorial point of view: 
Students show awareness that the gender, occupation, class, religion, nationality, political position, or ethnic identity of the author may well have influenced the views that are expressed. 

For example: 
"Baltasar Rusow, as a Lutheran pastor, was naturally upset by the celebration of a Saint's Day since Lutherans don't venerate saints." 

Reliability and accuracy of source:
Students critically examine a source for its reliability and accuracy by questioning whether the author of the document would be in a position to be accurate and/or would likely be telling the truth. The student can also evaluate the type of source, e.g., a letter or official report, showing an understanding that different types of sources vary in their probable reliability. 

For example: 
"R. Lassels's report of the Carnival celebrations in Italy is probably accurate because as an outside observer, he is more objective." 

"R. Lassels's report of the Carnival celebrations in Italy is probably inaccurate because as an outside observer, he would not fully understand local customs." 

"Mrs. Gaskell writes about riding stang in a private letter, which she probably would not write about in the same way in her published works." 

Tone or intent of the author:
Students examine the text of a document to determine its tone (e.g., satire, irony, indirect political commentary) or the intent of the author. This may be particularly useful for visual documents. 

For example: 
"Brueghel painted The Battle Between Carnival and Lent to warn the people that their love of celebrating was overwhelming their religious observance of Lent." 

Grouping of documents by author:
When students group the documents by type of author, they are showing awareness that certain types of authors, simply by the nature of their authorship, will express similar views or consider events in a similar light. In the 2000 DBQ, there were three such groups of authors: government officials, clergy, and writers. 

Is this emphasis on POV new?
No. Every DBQ has required students to address POV, and for many years this instruction has been emphasized in the directions for the DBQ. But its importance is more obvious now, because showing awareness of POV in an essay is required as one of the 6 basic core points. 
	

	
	
	
	


